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Abstract: Under globalization there have been discernible changes in how we think about, understand and use time. While the temporal dimension of globalization has been examined by various social scientists, in the field of higher education many academics who investigate the changes occurring in academia focus on the notion of ‘academic capitalism’ (Slaughter & Rhoades, 2004) without bringing an analysis of time to the fore. Academic capitalism points to the exogenous and endogenous corporatization and privatization that is taking place in universities. In this paper, I argue that academic capitalism requires both the reification of time and our internalization of the importance of managing time in a justifiable and ‘successful’ manner. The changes that have taken place in our relationship with time in academia can therefore be seen as owing to an extension of capitalism under globalization, time/space compression and time acceleration which have been enabled by new technologies. I, thus, conclude that time should be understood as an essential component of the theory of academic capitalism.
Introduction

In Elvy, Nevada, there is a mountaintop that overlooks the Great Basin National Park. It has been purchased by the Long Now Foundation
 as the future site for its 10,000 year clock which, according to the organization’s founder, inventor Danny Hillis, will tick once a year, bong once a century and ‘cuckoo’ once a millennium. In a similar vein, John Cage’s musical composition, As Slow as Possible, is currently being performed in a church in Halberstadt, Germany; the recital commenced in September 2001 and will finish in September 2640. These two examples are perhaps the most striking of what has come to be known as the ‘slow movement’ (Honoré, 2004). It is a war waged against the ‘cult of speed’, the compression of time/space and the divorcing of ‘time’ from the rhythms associated with the life cycle (Lash & Urry, 1994)—all processes said to be exacerbated by, stemming from or contributing to globalization.  


Since the invention of the pendulum clock in 1657, everyday activities in the West have been governed by quantifiable units of time. This reification of time, as Marx (1967) pointed out, is what enabled a capitalist system of production where the worker was disciplined by the clock. Yet whereas the modern capitalist sought to control time, the post-modern knowledge worker attempts to ‘outsmart’ time. Globalization, we are told, seeks to “obliterate” (Hongladarom, 2002), “annihilate” (Dale and Robertson, 2003) “compress” (Castells, 2000), further “commodify” (Appadurai, 1996) and radically “transform” (Castells) time. As Castells points out, our interactions with new technologies, through asynchronous and instantaneous communication and transactions, further distort and shape our understanding of and relationship with time. Indeed, through processes of globalization, the way in which time is conceived in the late-modern, post-industrial age departs from modern or industrial conceptions of time while sharing many similarities.  


The temporal dimension of globalization has been recognized as important by a variety of social scientists (e.g. Urry, 2000; 2004; Lash & Urry, 1994; Harvey, 2001; Castells, 2000; Giddens, 1991; 2000). Through these analyses, we can see the dimension of time as intersecting and interacting with space, movement and place—which can be thought of as the other three dimensions. Within the field of higher education, however, researchers have tended not to focus on the temporal dimension. Authors who have touched on the role of time as it impacts upon academia through and because of globalization have explored how academic work has become intensified through technologies like the internet, and through techniques of managerialism, accountability and surveillance (see, e.g., Noble, 2002; Currie, 2004; Fuller, 2004; Menand, 1996). However, time is still dealt with somewhat peripherally. 

One highly influential theory that seeks to understand and explain the changes that are occurring in higher education due to neo-liberal capitalism and globalization is ‘academic capitalism’, as theorized by Slaughter and Leslie (1997), and more recently, Slaughter and Rhoades (2004). They point to the exogenous and endogenous corporatization that is taking place in universities, and note that academia is becoming more and more like a capitalist enterprise. Time is not an important element of this theory and is only dealt with peripherally. 

Marx (1967) and Weber (1958) both noted that capitalism depended on changing how people use and think about time. Late capitalism, operating under economic globalization, has further changed the nature of institutions, as well as the role that time plays in our lives. I claim that, likewise, academic capitalism depends on people holding and acting out certain ideas about time. I therefore argue for the integration of time as an essential component of the theory of academic capitalism. Academic capitalism requires both the reification of time and an internalization of the importance of managing time in an efficient and justifiable manner—to  ensure ‘success’ and enable the production of globally competitive knowledge workers and the incorporation of universities into the global economy. Quintessentially, academic capitalism due to globalization is premised on faculty and students both justifying their use of time and seeking to ‘outsmart’ time. In the global marketplace, there is no time for mistakes. 

In what follows, I engage with the theories on globalization and time and then provide a more in-depth discussion on academic capitalism, showing how it is occurring in universities. I move on to argue how the temporal dimension of globalization under capitalism relates to and is useful for developing the theory of academic capitalism. While this is primarily a conceptual paper, I draw on the example of U21 Global, a university consortium/corporate partnership that offers online programs in business administration to people primarily in the South, to illustrate how time and academic capitalism work together through processes of globalization. I conclude by reflecting on the tensions in the relationship between globalization, time, and academic capitalism.

From pre-modern to modern to globalized time

There are numerous debates and discussions on when globalization “started” and whether what is currently referred to as ‘globalization’ is actually radically different from previous ‘globalizations’ (Held & McGrew, 2000; Hirst & Thompson, 1996; Holton, 1998). Furthermore, a number of scholars have pointed to the paradoxical processes of globalization (see Rosenau, 2003). The well-documented changes in understandings and conceptions of time, therefore, can be of a contradictory nature. Moreover, they may not necessarily originate in ‘late’ (Giddens, 2000) or ‘second’ modernity (Beck & Lau, 2005). Examining globalization as a global extension and ‘triumph of’ capitalism (Marx, 1967), as well as an extension of and break from modernity and the industrial age, enables us to see the role, conceptualization and operationalization of time as anchored in modern as well as post-modern/post-industrial capitalism. The shift into global time has been driven both by technological advances and ideological, political, economic and sociological changes, which, in turn, influence each other. 

Clock time in the industrial age 

There are certainly parallels to be made between modern and late-modern understandings of time. The modern age, Anthony Giddens explains, signified a distinct break from pre-modern and medieval understandings of time by divorcing time from space and nature (Giddens, 1991). In pre-modern and traditional societies, the lunar cycles, tides, seasons or major cultural events would mark the progression of time. According to Lash & Urry (1994), time was not only thought of as cyclical but was also understood as “glacial”: with a recognition that the relation between humans and nature is long-term and evolutionary (p.243). Castells (2000) describes the pre-modern and pre-colonial society as a “timeless society” where culture and society would change so slowly that it was imperceptible to each generation and changing only over generations (see also Hongladarom, 2002). With the intensification of colonialism and the advent of the clock, clock-time began to take hold.


Classical economics, which spawned capitalism, was firmly rooted in the idea of producing, transporting and selling a certain number of goods in a certain amount of time. Adam Smith (1826 [original: 1776]) observed that efficiency was key for capitalism to succeed; a precise measurement of time was essential. As Hassan (2003) explains, classical economics was underpinned by instrumentalist thinking which “takes the world largely as given and attempts to find means of living ever more productively and efficiently in it” (p.229). The capitalist mode of production, which later became seen as a natural form of human organization, made speed “an essential element of its production process” (p.227). 


In the Protestant Ethic, Max Weber (1958) explores and compellingly describes the inextricable link between clock-time, capitalism, and morality: 

Remember, that time is money. He that can earn ten shillings a day by his labor, and goes abroad, or sits idle, one half of that day, though he spends but sixpence during his diversion of idleness, ought not to reckon that the only expense; he has really spent, or rather thrown away, five shillings beside (p.48).

Under capitalism, time became commodified and considered a resource; like money, time can be wasted, saved or spent.  Yet what Weber alerted us to—without which an understanding of globalized time would be lacking—is that the way we think of time is in terms of morality: specifically linked to Protestantism and Puritanism. Modern capitalism required our internalization of the importance of managing time in a morally-justifiable manner so, perhaps, to reap rewards in the afterlife: 

Waste of time is thus the first and in principle the deadliest of sins. The span of human life is infinitely short and previous to make sure of one’s own election. Loss of time through sociability, idle talk, luxury, even more sleep than is necessary for health, six to at most eight hours, is worthy of absolute moral condemnation (Weber, 1958, p.158)

Globalized time

Under what is now being called “old capitalism” (Drucker, 1993), many workers’ lives were based on a repetition of tasks in a particular manner intended to lead to skill mastery. Fordism and Taylorism, which dominated in the early 20th Century, were premised on this model: workers, allegedly considered no more than “cogs in a wheel” (Drucker, 1954), would tediously repeat the same task over and over again, performing their duty on the assembly line until the bell rang 5:00pm. The invention of new technologies, specifically Information and Communication Technologies (ICTs) and the putative shift towards a knowledge economy intensified competition and, accordingly, has led to “unprecedented speed and complexity in the management of the economy” (Brown, Green & Lauder, 2001, p.53). Castells (2000) notes that time in the globalized and networked society is managed like a resource, as it has been, perhaps, since the birth of capitalism. Yet unlike in Fordism, time is no longer treated chronologically but rather in reference to the “temporality of other firms, networks, processes or products” (p.468). Accordingly, this new brand of global capitalism is not only operating in an accelerated form, where massive financial transactions can occur with a click of a mouse (see Kuttner, 2000), but, also that time duration is, to some degree, “only limited by our technical capacities” (Hassan, 2003, p.233).
What is perhaps unique to this globalized era is the phenomenon of time-space compression, noted by social scientists such as Harvey (2001), Urry (2004), and Castells (2000). Marx presaged that the compression of time would signal the ultimate triumph of capitalism (Marx, 1967). However, while modernity sought to distance time from space, globalization is said to seek to annihilate space through time. Space becomes virtual and global transactions occur in “real time”. Due to the ostensibly pressing needs of the global economy, time becomes further compressed. 

While time is still viewed as a ‘thing’, as it was when Weber was writing the Protestant Ethic, it has somehow morphed from being a solid into a liquid. Bauman (2000) describes ours as a “liquid modernity” where time is fluid and place, due to virtuality and an increased pace of life, has changed its property from solid to liquid. In fact, the way we think about time is in more of a fluid manner; we imagine work time spilling or spreading over into our “family time”, “couples’ time”, “personal time” etc (Urry, 2004). These fluid networks, Urry writes, are blurred in purpose. There is no longer any clear delineation between what is work time or ‘other’ time. 

Harvey (2001) and Castells (2000) talk about the notion of “timeless time”, “non-time” and the “shattering of time”. Thanks to ICTs, global cities (Sassen, 1998)—the nodes of the network society—function in real-time, especially in markets for currency and other financial goods. It is as though we are suspended in an eternal present state (Castells, 2000), where we can live in a virtual time
 or bring back time through TV, photographs or movies. Our ordering of events is no longer chronological or grounded in history (Urry, 2000; Lash & Urry, 1994). We can splice cultures together or disorder the sequence of events by making them simultaneous. 

As human beings living in late modernity, we are confronted by two parallel discourses: 1. That time is running out. In our World Risk Society (Beck, 1999) with the ongoing threats of global warming, AIDS, world war, or a possible bird flu pandemic, we are constantly faced with a sense of time-urgency; 2. That we need to gain time, beat time, save time, or at least be in control of time. But, as social psychologist Barry Schwartz points out, there is simply a limited amount of time; “time is the ultimate scarce resource and for some reason, even as one time-saving bit of technology after another comes our way, the burdens on our time seem to increase” (2004, p.111). In addition, we cannot order and schedule our lives; “we can’t pencil in the needs of friends and family into our Palm Pilot” (ibid). This sense of being unable to control time coupled with the normative assumption that we should control, and in fact master it, creates a paradox which manifests itself in heightened feelings of anxiety and powerlessness.

Tensions between the old and the new

The difference between modern and post-modern understandings of time has been likened to the difference between Newtonian and Einsteinian physics (Urry, 2004). Newton saw time as an absolute entity completely separate to space, which moved in a steady linear progression from the past to the present and then to the future (Zukav, 2001). What Einstein’s theory of relativity showed, however, is that time is intrinsically linked to space and it is neither absolute nor necessarily linear. Zukav explains that:

Time is a social construct: ‘sooner’, ‘later’, and ‘simultaneous’ are local terms. They have no meaning in the universe at large unless they are tied down to a specific frame of reference. What is ‘sooner’ in one frame of reference may be ‘later’ in another frame of reference and ‘simultaneous’ in a third…there is no single time which flows equally for all observers. There is no absolute time…our reality is four-dimensional, and the fourth dimension is time. We live, breathe, and exist in a four-dimensional space-time continuum (2001, pp 168-171).

Time cannot exist without space, and speed—which involves distance and time—changes the physical properties of a thing. Globalization, therefore, can be seen as living out Einstein’s theory. 
Nonetheless, the modern and, to a lesser extent, pre-modern conceptions of time remain. While some have argued that post-modern globalized or networked time is replacing clock-time by enveloping the economy, society and culture into a timeless time (Castells, 2000; Urry, 2004; Harvey, 2001), there is very little empirical evidence that clock-time has, in fact, been replaced (Hassan, 2003). A parallel here can be made with those who have proclaimed that globalization has rendered the nation-state obsolete and/or powerless (e.g. Ohmae, 1995; Fukuyama, 1992; Hardt & Negri, 2001). This claim has shown itself to be premature, at least, leading Francis Fukuyama (2004) to do an about-face, publishing a book calling for the strengthening of state institutions. Modern, pre-modern and post-modern time work together. There is, as Hassan argues, a “deep intractability of clock-time” (2003, p.233) which is still linked to national interests and control. Furthermore, clock-time remains essential to capitalist time consciousness.

Local (or pre-modern), clock, and global times work together. Take for example HITEC city, or Hyderabad Information Technology Centre, a high-security area located to the North-West of Hyderabad centre that houses numerous important multinational and national high-tech firms, all linked to the global economy. Just outside is what could be termed ‘Tent City’, or rows of small, blue-tarp tents that house temporary often (domestic) migrant workers who, during daylight hours, are involved in the construction of roads and new buildings. Surrounding these tents are often beggars and people selling their wares to the hi-tech workers driving by (not infrequently in BMWs or Mercedes). The contrasts between these three groups and three areas are jarring, particularly given the vast disparities of wealth. What is also interesting, however, is how each area operates on different times. Those working in Microsoft or Google, for example, might be working in global “networked time” (Hassan, 2003). Construction workers may be paid hourly wages (working in national clock-time) for their work in constructing the new buildings and roads for India’s esteemed ‘knowledge workers’. The beggars and hawkers operate on yet a different time that is not quite a pre-modern conception of time as their days are marked by the comings-and-goings of traffic rather than changes in nature. Even more interesting, perhaps, the HITEC employee may go home to see his parents in rural Andhra Pradesh and be once again linked with more pre-modern time, where time is marked by cultural events, the monsoons, and the harvest.

While clock-time (and to a lesser extent pre-modern time) remains, the imperative of the global economy can dictate the time that appears on clocks. Hongladarom (2002), for example, examines the debate surrounding shifting Thailand’s time zone to be that of Singapore and Hong Kong in order to make global trade and financial transactions easier. Similarly, China has only one time zone despite the fact that it should have closer to five. 

There is a marked tension between global time and clock-time, as well as the way time is thought about and understood in pre-modern times compared to in modernity and post-modernity. This, along with the intensification of expectation due to the ‘dizzying’ velocity at which we can now undertake activities has exacerbated our sense of anxiety. Indeed,  “technological progress meant to reduce the amount of work and improve standards for living may in fact speed up the pace of life and make life seem more stressful” (Aslaksen, 2002, p.119). These tensions and the rise in concern with efficiency manifest themselves in academia as they do also in a wide range of arenas. 

Academic capitalism

Slaughter & Rhoades (2004; 2006) expand on the theory of academic capitalism first exposited in Slaughter & Leslie (1997). In their most recent book on the subject, Slaughter & Rhoades (2004) describe academic capitalism as the process by which universities are being integrated into the new economy (see Slaughter & Rhoades, 2006). The reason why this is occurring, they write, is due to pressures from outside the university—from the business world, organizations and government—and from within due to ideological preference and/or a perceived need for streamlining and commercializing the university. Universities seek profits from outside institutions and people, and businesses, external institutions and individuals bring their mission and, concurrently, constraints to the university. The result is universities engaging with the market and displaying increasingly market-like behaviors. Empirical evidence for academic capitalism is seen in universities marketing to students who ‘shop’ around for education that suits their tastes, or in the expansion of disciplines more directly linked to the business world and the knowledge economy: MBA programs, computer science, communication or media arts degrees etc. It is also witnessed in the growing links between universities and businesses and the commercialization of ‘knowledge’ and research in the academy.  


Slaughter & Rhoades (2004) draw on network theory and make the explicit connection between academic capitalism and globalization. They note the “breaking down of boundaries and walls” between state, market and civil society (namely the non-profit), and the ways in which interactions, movement and communication have been facilitated through technologies. Slaughter & Rhoades (2004) explicitly state that academic capitalism, built on networks, is an element of economic globalization (p.14). Academia is perhaps one of the most visible sites of globalization: with flows, networks and scapes of information, ideas, people, courses, or teaching; with numerous global cosmopolitan elites who ‘know no bounds’ (Bauman, 2001); as the birthplace of many new technologies; with powerful nodes and weaker links; as working within and outside the confines of national policy; with numerous cross-country and cross-campus interactions.

Adding time to Academic Capitalism

As discussed above, academic capitalism helps explain the changes that are occurring in academia. Nonetheless, in order to better grasp what is happening, it is essential to integrate an analysis of time to gain a fuller understanding of academic capitalism. Here I tie together theories of time as related to capitalism, modernity and globalization, as they affect both higher education institutions and individuals. 
Time in the institution

Academic institutions, as well as the individuals who work within them, experience time/space compression and are subject to the ‘cult of speed’ as described by Honoré (2005). At the institutional level, the post-modern university is exhorted to be ‘progressive’ (Peter Ford, 2002)—not in the sense of being ‘left-wing’ or even forward-thinking or open to change—but rather by speeding up the rate at which it progresses and institutes changes. According to Ford, the ideal post-modern institution (which, perhaps, does not exist in actuality) is fast and revolutionary, accelerating towards its goals in the not-too-distant future, by 2010, 2020, 2050. As a globalized entity, the university is fluid, interdisciplinary, making fast transitions, and adapting to global change. 

The post-modern, capitalist university has embraced the move towards time/space compression, and, thus, should also be analyzed through a temporal lens. In their latest book Slaughter & Rhoades (2004) discuss how universities have been involved in the development of Internet2, the provision of online programs, and the forming of virtual networks with other universities and companies.  They explain that the university becomes more business-like where there is no excuse for fat or unnecessary waste. The business-speak of post-Fordism, the knowledge economy, and just-in-time production has pervaded the academy, demanding Returns on Investment (ROIs), efficiency, and a flexible workplace. 

Time for the individual

At the individual level, the time/space compression and marketization/corporatization lead to demands on student and faculty time coupled with a demand for efficiency and accountability. This is owing both to technological change and the intensification of capitalism and its reinvention in neo-liberal form. At the heart of these ‘time changes’ remains a moral imperative, with guilt acting as the ‘great motivator’.
No time

In the university, time is accelerated, leaving faculty and students feeling as though they are rushed and left with little or No Time (Menzies, 2005; Pronovost, 2007). Canadian academic, Heather Menzies, has found that academics suffer particularly badly from this cult of speed, compression of time and intensification of work. In fact, although working hours have decreased overall in Western countries, longer working hours afflict two particular groups of people: high-level professionals and unskilled service workers (Castells, 2000, p.472). In universities—the home and production house of knowledge workers—work knows no time-bounds; it seeps into every nook and cranny of one’s life. For the academic, there is a “time crunch”, where everything has become more time sensitive: to absorb more information in a limited amount of time; to publish more; to serve on more committees—all while maintaining a ‘strong’ research record; serving the public; teaching; and being a public intellectual. As a result, faculty members may not have time to read books, or engage in as many face-to-face meetings with students as they might like.

An efficient use of time

Globalization has undoubtedly sped up the pace the life. This is not solely because of technological changes, which have enabled this increase in tempo to occur, but is also due to the ideology of capitalism, which is concerned with efficiency. In effect, it is not so much a “cult of speed” but rather a “cult of efficiency” that undergirds globalization. Janice Stein (2001) contends that global markets and firms enshrine efficiency’s purported ‘inherent’ value. While the concept of efficiency obviously preceded global capitalism, it has visibly increased in ‘value’ under economic globalization, which, according to Hassan (2003), has come as a consequence of a further “triumph of instrumental reason” (p.234): “we are compelled to think fast and apply instrumental knowledge to the here and now” (p.238). Professors, like nurses or teachers, are expected to work efficiently; “they are constantly enjoined to become efficient, to remain efficient and to improve their efficiency in the safeguarding” (Stein, 2003, p.3). 

The capitalist incursion into academia has fundamentally transformed the mission of the liberal university (Slaughter & Rhoades, 2004; 2006; Gould, 2003; Bok, 2003; Readings, 1996). This can take the form of streamlining or standardizing in an effort to encourage efficiency. Applying a business logic to academia has led to universities extolling efficiency as an end to itself (Stein, 2001; Menzies, 2005). Tasks do not necessarily take less time, however, but rather the word ‘efficient’ has become code for ‘cheap’. ‘Cutting the fat’ in the university consequently has meant that “the liberal education that once was the central raison d’être of the university is viewed increasingly as a time-consuming irrelevance” (Hassan, 2003, p.245). Both institutions and individuals are encouraged to use a cost-benefit analysis to determine how they should use their time in the most efficient way. Being efficient means managing one’s time ‘well’; it means doing more with less.  

The pressure to be efficient is intertwined with the pressure to perform; i.e. to use one’s time successfully: to produce countless articles and books; to generate successful grant applications so to bring in more money. This is an individualized process, in the manner of “do it yourself scheduling” (Urry, 2004). As Urry notes, the responsibility falls more and more on the individual to manage his time to be efficient and responsive. For the academic there is an overt tension: between the discourse of being a ‘flexible, autonomous worker’, and being increasingly more regulated by time and demands of accountability. Paradoxically, even those sectors where working time has significantly fallen, there are more time constraints and greater regulations of time (Castells, 2000). However, this is not always due to overt time-disciplining from outside, but can occur through technologies of the self (Foucault et al, 1988) and processes of governmentality (Foucault, 1977) whereby individuals internalize the values of the neo-liberal capitalist society and engage in their own self-regulation; in academia there is both heteronomous and, to all appearances, autonomous disciplining of the self. We are efficient at least partially by our own ‘choice’.  

The moral imperative of globalized time in academia
As Max Weber (1958) maintained, time is a moral issue. In the academic capitalist regime we are encouraged not to waste funds and implored not to waste time. The morality of modernity, old capitalism and liberalism has continued into new global capitalism and neoliberalism and has become intensified in the process. In the academy we must constantly justify our time to ourselves and others. Furthermore, how we use time is tied to merit. We are seen as deserving, and accordingly will be rewarded if we can mange our time well. Instead of a theodicy (Weber, 1968) where we seek theological justification for why life is the way it is—specifically, why there is evil in the world—under globalization we now understand the world in terms of  sociodicy, looking for a sociological justification for poverty and inequality as well as our privilege and position in society. Bourdieu (1998) claims that the notion of competence is at the heart of that sociodicy. Yet I would add to this the notion of ‘time justification’, where using time productively forms the third vertex of the production/time/merit triangle; producing, in the form of publications, grants, or students in the least amount of time leads to perceived merit , which acts as a sociodicy of the academic. 

Yet there is not enough space for everyone to be successful in the academic capitalist structure—either for the professoriate or for students. Given the neo-liberal framework under which global capitalism operates, students and faculty individually and institutionally compete to demonstrate their merit and to justify it. Winning the competition thus demonstrates competency, acting as sociodicy. The academic capitalist structure is premised on universities competing with each other for funding, ‘good’ students, academic superstars, status or prestige. This can be seen in the Shanghai Jiao Tong academic ranking of universities, or the US News & World Report rankings of US schools, rankings that universities hope place them in a prime position for further competitions for students, grants or status. 

Trends towards focusing on performance, accountability and competition can be viewed in relation to changed perceptions and use of time and, specifically, the ever-increasing exigency to justify time and to take individual responsibility for doing so.  There are visible remnants of old capitalism and modernity in the way time impacts upon academia, with an added dimension of time/space compression and time intensification which have become part-and-parcel of post-modernity owing to neo-liberal capitalism and globalization. 

Academic capitalism, globalization and time collide: the case of U21 Global

As numerous academics on higher education have noted, online programs are one of the most visible ways in which many universities are both globalizing and commercializing (Van Damme, 2002; Noble, 2002; Delanty, 2004). Distance education critic, David Noble, argues that Western universities have capitalized on the credentialism craze and are taking it the developing world, seeking to make a profit in the process. What is also interesting is that the courses themselves are often overwhelmingly in the areas of business and management—the backbones of capitalism. Not only often a capitalist enterprise, online education makes for an interesting case study of the notion of globalized time. Courses may use ‘chat-rooms’ that utilize instantaneous communication technologies to connect students and instructors in different parts of the world simultaneously—seeming to destroy the physical distance between students and/or instructors; study time, like work time, is, thus, seen as flexible; students can log in and post or chat whenever they want, wherever they are. Further, students are often still tied to deadlines, or a date by which they must submit their papers. In order to meet these requirements, they must organize their working and student lives efficiently to be accountable. 

One example that illustrates this trend is Universitas 21 Global (U21 Global)
, a multi-university/corporate venture that delivers online business and management degrees for-profit. The university consortium that forms the academic partner of U21 Global is Universitas 21. Formed in 1997, Universitas 21 (U21)
 is a consortium of 19 “research-intensive” universities from North America, Asia, Oceania and Europe. Although “collaboration and cooperation” between institutions are touted as goals of the consortium, increasing links with commercial organizations and generating profits are others. Together, member universities can take advantage of the multinational business opportunities that are “too large for any one individual institution to deal with” (Cohen, 1999, p.A71). The corporate partner is Thomson Learning, a subsidiary of the Toronto-based publishing company, Thomson Corporation. U21 Global is currently based in Singapore, and launched its first online program, a Masters of Business Administration (MBA), in mid 2003, targeting the purportedly under-served market of Asia (Chai, 2003). 

Reports and papers have been written on the commercial aspects of this agreement (Walker, 2006; Walker, forthcoming; Arnone, 2002). Indeed, in previous work I have argued that U21 Global can be understood as an example of academic capitalism in action: universities have come together seeking out a corporate partner to offer business degrees abroad at a profit by utilizing part-time sessional labor from the West. It is an interesting example of academic capitalism on so many levels—the universities are commercializing, corporatizing all while promoting capitalism to communist China! Furthermore, the public (i.e. the university) is melded with the private (i.e. the corporation) (see Santos, 2006). Yet if we integrate an analysis of time into the equation, as a fundamental component of academic capitalism, we see also the melding of space and time, the spill over of time into other ‘times’, and the intensification of work-time for instructors. As those of us who have taught online courses can attest, a part-time job—for example, where we are paid to teach 12 hours a week—quickly spirals into a 30-hour a week commitment, where students expect immediate responses—regardless of the time difference. Furthermore, online instruction and ICTs in our daily communications are taking away from face-to-face time. In the online, post-modern ‘teaching and learning condition’, time, (although shared with others), becomes further individualized. Moreover, knowledge runs the risk of becoming commodified—as Lyotard (1984) portended and as Noble (2002) claims has now already occurred—where it is broken down into manageable units to be bought and sold. However, while students may be engaging with globalized, networked time in their online courses, these students will use or think about time also in more modern or even pre-modern ways, and their days, perhaps, might be divided across these three vastly different—yet in some respects overlapping—understandings of time. 

Reflections: the dilemma of globalization & time in an academically capitalist world

There are distinct changes which have occurred under globalization in terms of how we use and understand time, and how this in turn is transforming how we interact with others, think about space, and carry out our daily lives. Social theorists like Castells (2000), Bauman (2000; 2001) and Beck (1999) have explored the shift from modern to post-modern time under globalization that can be seen in the blurring of weekend and work-week, work and leisure, or in time acceleration. Globalization, they explain, offers us the chance to be more ‘flexible’ with our time and lives. Flexibility, however, is as much a burden as it is a blessing; as the mantra went in Silicon Valley in the dot-com boom: “you can work any 20 hours of the day you want”. Furthermore, the need for extreme flexibility “carries the economy and the temporality of the network into almost every aspect of our lives” (Hassan, 2003, p.236). 


Neo-liberalism, propelled by globalization, has extended capitalism into those aspects of our lives previously not associated with the economy.  In academia, there is the appeal of possessing ownership over production, yet the disciplining of time and the commercializing of the academy have fundamentally changed the way academia is run, depriving those of us who work and study there of that deeply cherished autonomy and leaving us with a feeling of being without control. In the capitalist academy we are expected to spend our time competing—filling out applications for grants, scholarships or job positions. Likewise, we must meet the deadlines imposed on us—to be awarded tenure or to graduate. This is quickly becoming a global model; indeed, Slaughter & Rhoades (2004) remark that due to globalization, as well as the perceived success of American universities, other countries are beginning to imitate the American, academic capitalist model. 

The academy does not function solely within the seamless time/space compression of globalization. It combines the ‘timeless time’ of antiquity in its pursuit of scholarly truths; it is constricted by clock-time; and, it is exposed to the demands and new realities of the global, knowledge ‘merit-based’ society. It is these tensions between the three notions of time that throw both academics and students into a state of anxiety. We are still governed by the clock though exhorted to work beyond it and outside it; we are urged to place time restrictions on those pursuits that cannot be easily time-bound. As post-Fordist knowledge workers, we are told we are not controlled by the clock but at the same time we are required to be in control and take control of our activities and our own disciplining. 

Concluding remarks

In the academic capitalist regime, students and faculty are working within an environment that is increasingly becoming commercialized and in which a re-conceptualization of time is occurring. This corporatization, marketization, and commercialization combine both modern clock-time and networked/globalized approaches to time. Online programs like U21 Global serve as examples of the way in which academic capitalism, globalization, time/space compression and time acceleration come together. Yet, as I have argued, the role, understandings and reconceptualizations of time through globalization occur alongside modern and even pre-modern approaches to time. What is undeniable is that life within the academe has changed as a result of neo-liberal capitalism and globalization, and one of the fundamental reasons this has happened is due to changes in our relationship with time.


There is, at present, no significant “slow movement” within our higher education institutions. Indeed, while there are many who denounce the capitalist direction the university is heading, there are few equivalents to Danny Hillis promoting a long-term, glacial view of academia. Instead, we are urged to “act fast and think quick”, to become more relevant to this post-modern age. This is true even when we are encouraged to make the university less capitalist, as Slaughter & Rhoades suggest (2006).  Indeed, neither the pro-capitalist narrative nor many of its counter-narratives fundamentally challenge our short-term, accelerated, space-compressed, globalized yet clock-bound views and use of time.  
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� See � HYPERLINK "http://www.longnow.org/" ��http://www.longnow.org/� 


� For example, some people are even living out but their social and work lives online in Second Life. See � HYPERLINK "http://secondlife.com/whatis/" ��http://secondlife.com/whatis/�. 


� See � HYPERLINK "http://www.u21global.com/web/guest/home" ��http://www.u21global.com/web/guest/home� 


� See � HYPERLINK "http://www.universitas21.com/" ��http://www.universitas21.com/�  
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